
Children in the 21st century are already avid users of technology. Children are exposed to increased amounts of 
screen time and often referred to as the screen generation. With the changed nature of society due to Covid-19 
and and many parents working from home, it is natural to have questions about the use of technology in learning 
communities for young children.

Technology a necessity for teachers and students?
With all the changes we have experienced as a society, everyone is being asked to connect digitally and make 
use of technology to support learning, build relationships and maintain connections with others. For teachers 
and students, it is no longer a question of ‘if’ technology should be used to support student learning, rather a 
question of ‘how’ technology should be used.

How does Technology impact the Learning, 
Attention Span and Behavior of Children?
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Increased engagement, interest and motivation
Children are naturally interested and curious about technology. Research has shown that teachers can leverage 
this natural interest to support attention and focus in learning communities. With guidance, teachers and 
students can use technology and screen time to scaffold children’s interests, ask deep questions and learn in a 
way that isn’t possible without technology.

Contributions to reading, writing and ‘arithmetic
Every parent and teacher knows that children are resistant to activities and learning that they see as ‘boring.’ 
Concepts that require regular practice and routine, like reading, basic math facts and writing can be supported 
through the use of screens, tablets and interactive games. Virtual classrooms can act as an extension for many 
of these activities, and help you and your child supplement their online education.

Opportunities for socialization
Especially now, many children and adults are missing social connections. With mentored and intentional use of 
technology in online communities, children have the opportunity to practice sharing, engage in group 
discussions, review learning documentation like pictures and videos, and be creative. With adult engagement, 
the use of technology can enhance curricular goals and the online environment can help children connect with 
each other in a social manner.

Don’t worry - not all screen time is bad screen time



Displacement of other critical developmental activities
It is important to ensure that children are given many opportunities throughout the day to practice critical 
foundational skills, like play, physical activity, rich experiences and connections with a caring attentive adult. 
Virtual classrooms support education, but they should never completely replace critical experiences in the home 
and child’s life.

Increased likelihood of attention and focus issues
Too much ‘passive’ screen time (where a child is watching a show) can have negative consequences on 
attention and behavior. Evidence suggests that regular exposure to technology and media during the first five 
years of age can negatively affect children’s ability to plan, focus attention, and remember instructions if their 
screen time is persistent, unmonitored and unregulated.

Technology and Physical Health of Children
When children only engage with screens, physical health may suffer. Sedentary lifestyles can cause poor diet, 
obesity, cardiovascular disease and poor sleep quality. These effects may vary based on the type of screen 
time children are engaged in (mobile, TV, tablet, laptop) and parents should make a conscious effort to have 
their children play outside and stay active every day.

Parents still need to be aware and make conscious 
decisions for their child

The goals and needs of children should be considered before introducing any kind of technology. At this time, 
without regular access to schools, family and friends, virtual classrooms can help parents to achieve 
educational and social goals for their children, as long as they keep in mind the following:

Hands-on technology experiences may yield better cognitive results compared to ‘passive’ technology like 
watching a TV show or movie.

When possible, co-engage with your child to ensure that warm and caring interactions take place between 
children and adults when technology is being used.

Teachers can design activities to allow children to use technology to provide context for their interests, make 
meaning with other children and share their discoveries.

Do not allow technology or screen time to displace other important activities like exercise, sleep, 
reading, nutrition.

Focus on the context of use (what are you trying to achieve) before deciding if the use of technology is 
appropriate. Always consider the right kind of content when choosing shows and activities that are 
screen based.

Real life applications – how can we make healthy 
use of technology?
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